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Abstract 

In education, the term assessment refers to the wide variety of methods 

or tools that educators use to evaluate, measure, and document the academic 

readiness, learning progress, skill acquisition, or educational needs of students. 

This research is conducted to analyze the teacher‘s assessment in English class 

at the seventh grade of SMPN 1 Semanding Tuban. It is conducted to know the 

teacher‘s assessment used in English class at the seventh grade of SMP N 1 

SEMANDING, and the responses of the students towards the teacher‘s 

assessment. 

In conducting this research, the researcher used descriptive analysis as 

the design of the research. The subject of this research were one English 

teacher and the 7
th

 grade students. As the instruments of the research, interview 

and questionnaire were used to collect the data. The data were analyzed 

descriptively 

The result of the data analysis shows that there is similarity between The 

teacher‘s techniques in giving assessment and the students‘ responses toward 

the teacher‘s assessment.  
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I. INTRODUCTION 

 
Student assessment plays a significant role in almost every teaching and learning 

context. Assessment for learning has recently been voiced in educational context along 

with the emergence of formative classroom assessment methods as an alternative to 

psychometric summative assessment (Assessment Reform Group, 1999; McDowell et al., 

2011). The paradigm shift towards more constructive methodologies which focus more on 

student development might play a central role in adopting formative assessment methods 

in classes. As a result, teacher role in assessment has been changing to be teachers as 

―agents of assessment‖ (Rea-Dickens 2004; Teasdale and Leung, 2000; Yin, 2010). 
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Although formative assessment seems to be promising in terms of learning about the 

progressive development of learners, it has been questioned for not producing reliable 

results as compared to summative assessment. "Teacher individuality" is echoed as one of 

the reasons because individual teachers have individual assessment practices, which 

hinders the reliability dimension of assessment (Shepard, 2000). Therefore, enabling 

commonality of assessment practices among teachers is one of the key points that should 

be considered. As highlighted by Teasdale and Leung (2000), undermining current 

assessment practices of teachers might be the first step of building a commonality of 

practice. 

Assessment is often described in misunderstood term in some educational practice. 

Brown (2004: 4) mentions that assessment is an ongoing process that encompasses a 

much wider domain. Whenever a student responds to a question, offers a comment, or 

tries out a new word or structure, the teacher subconsciously makes an assessment of the 

student‘s performance. Written work produced by students that is usually assessed by the 

teacher ultimately can be assessed by the students too. 

This study aims to describe classroom assessment used by the English teacher at the 

seventh grade class of SMP N 1 Semanding and to know the students‘ responses towards 

the teacher‘s assessment. 

II. RESEARCH METHOD 

 
This study is descriptive qualitative data in the form of case study which used 

questionnaire and interview to collect the data. The subject of this study are the English 

teacher and her students at the seventh grade of SMPN 1 SEMANDING consisting of 33 

students. This study was implemented in SMPN 1 SEMANDING TUBAN (Jl. 

Penambangan No. 55 Semanding ) on 13
rd

 until 15
th

 of May 2019. 

The technique of collecting data are interview and questionnaire.  The  researchers  

used semi-structured interview to conduct this study. In conducting this interview, the 

researchers asked the teacher for the available time for interview. The interview was taken 

on 13
th

 of May 2019. There were seven questions asked to the teacher about the teacher‘s 

techniques in assessing the students in her English class. 

The other technique of collecting the data is questionnaire. The questionnaire is used to 

know the students‘ responses towards the teacher‘ assessment. This questionnaire consists 

of ten multiple choice questions. The students had to choose one of the answer choices 
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provided. Each answer choice is scored based on the following table and the final results 

were used for analysis. 

 
 

Scale Score 

Often 4 

Sometimes 3 

Seldom 2 

Never 1 

 

The data in this research were analyzed by using interactive model of data analysis that 

includes collecting the data, reducing the data, presenting the data and drawing conclusion 

(Sutopo, 2002: 95). The first step was collecting the data from interviews and questionnaire. 

The second step was reducing the data from questionnaire and interview by selecting, 

focusing, and simplifying the data. The third step was presenting the data by arranging those 

data in the form of description in order to come to the final step which was drawing 

conclusion. 

 

Finding and discussion 

 
In this research the researchers got the first data from the English teacher of the 

seventh grade students in SMPN 1 Semanding Tuban. There were seven questions asked to 

the teacher : 1) How do you take the students‘ score in every lesson?; 2) Do you always give 

students questions after teaching the lesson?; 3) Do you ever ask your students to answer the 

question by coming forward in front of class?; 4) Do you give your students homework?; 5) 

How do you assess your students‘ skill such as speaking?; 6) What do you do in the end of 

teaching before closing the class?; 7) How do you assess your students score in the last of 

semester?. 

From the interview the teacher explained that she used some ways to assess the 

students. The teacher stated that she assessed the students through some questions to know 

how far the students have understood the lesson. Sometimes the teacher asks the students to 

come forward in front of class. In every session the teacher gives the students homework to 

make them understand the lesson better. In addition, the teacher sometimes gives  the 

students a quiz, some exercises, and a chance to ask the teacher before she ends the lesson. 

For assessing speaking skill the teacher sometimes asks her students to practice in front of the 
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RESULT 
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class in the form of storytelling or describing something, presenting the result of group 

discussion, and having a dialog/short conversation. Finally, to assess the students‘ mastery of 

the whole lessons, at the end of the semester, the students will have a semester exam. 

After the researchers got the data from the interview, the researchers gave questionnaire 

to the students. There were ten statements in the questionnaire gotten from the inteerview. 

The researchers scale used a series of statements in questionnaire with four response 

alternatives: Sometimes (4), seldom (3), often (2), never (1). 

The questionnaire has been filled by the students. The result of the data is shown in 

the percentage of the pie chart as follows: 

1. Teacher gives quiz before starting the lesson. 
 
 

From the diagram, it shows that the teacher seldom gives the students quiz 

before starting the lesson. 

 
2. Teacher gives questions after teaching the lesson. 

 

From the diagram, it shows that the teacher sometimes gives questions to the 

students after teaching the lesson. 
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3. Teacher asks students to come forward for answering question after the lesson. 
 

From the diagram, it shows that the teacher seldom asks the students to come 

forward for answering question after the lesson. 

 

4. Teacher gives an assignment in every lesson which has been explained by the 

teacher. 

From the diagram, it shows that the teacher sometimes gives an assignment in 

every lesson which has been explained by the teacher. 

5. Teacher asks students to practice storytelling, short conversation, or describing 

something/someone) in front of class. 

From the diagram, it shows that the teacher often asks students to practice 

(storytelling, short conversation, describing) in front of class. 
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6. Teacher gives quiz on the beginning/midst/last of teaching the lesson. 

From the diagram, it shows that the teacher often gives quiz on the 

beginning/midst/last of teaching the lesson. 

7. Teacher gives the opportunity for students to ask some questions after the lesson has 

been taught. 

From the diagram, it shows that the teacher sometimes gives the opportunity 

for students to ask some questions after the lesson has been taught. 

8. Teacher gives exercise in every lesson has been taught. 

 
From the diagram, it shows that the teacher seldom gives exercise in every 

lesson has been taught. 

9. Teacher asks students to discuss in group. 

From the diagram, it shows that the teacher often asks students to discuss in group. 



 

74  

61% 

13% 

23% 

RESULT 3% 

Often 

Sometimes 

Seldom 

Never 

10. Teacher asks students to present the result of discussion in front of class. 
 

From the diagram, it shows that the teacher often asks students to present the 

result of discussion in front of class. 

Based on diagram above, it shows that: 

 
- 34 % students choose ― OFTEN ―. 

- 33 % students choose ― SOMETIMES ―. 

- 25 % students choose ―SELDOM―. 

- 8 % students choose ―NEVER―. 

 
In the relevant literature, assessment may be classified in two main categories: The 

first one is summative assessment which is also called as assessment of learning (Stiggins, 

2002; Earl, 2003). In an educational setting, these types of assessments are typically used to 

assign students a course grade at the end of a course or project. Anthony J & Susan M (2005) 

mentioned that summative assessment is to evaluate student learning after a teaching period. 

Meanwhile, Taras (2005) states that summative assessment is a judgment which summarizes 

all the evidence up to a given point. This certain point is seen as finality at the point of the 

judgment. This type of assessment can have various functions, such as shaping how teachers 

organize their courses or what schools offer their students, which do not have an effect on the 

learning process. 

The second category, on the other hand, is formative assessment, also called as 

assessment for learning, ongoing assessment, or dynamic assessment (Stiggins, 2002; Derrich 

and Ecclestone, 2006). According to Black and William (1998b), assessment refers to  all 

those activities undertaken by teachers, and by their students in assessing themselves, which 

provide information to be used as feedback to change the teaching and learning activities in 

which they are engaged. Such assessment becomes formative assessment when the evidence 
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is actually used to adapt the teaching work to meet the needs. In Threlfall‘s (2005) terms 

―formative assessment may be defined as the use of assessment judgments about capacities or 

competences to promote the further learning of the person who has been assessed‖ (p.54). 

Meanwhile, Irons (2008) states that formative assessment is applied to give feedback for 

students about their learning so that students can enhance their learning experience and 

motivate the students to learn. 

The findings show that the English teacher assessed the students‘ English ability through 

formative assessment and summative assessment. The teacher had various activities to assess 

the students‘ learning. She asked the students some questions, do some exercises, asked the 

students to discuss something, and gave the students opportunity to practice in front of the 

class for storytelling, report the result of discussion, or performed a dialog. She also gave the 

students homework and quiz, and final examination. 

III. Conclusion 

 
This research shows that the teacher assessed the students in English class at the seventh 

grade of SMPN 1 Semanding by applying summative and formative assessment. She used 

various kinds of assessment. Some activities were more dominant than the other activities to 

assess the students‘ learning. The teacher often asks students to practice, discuss in group, 

and present the result of discussion.The teacher sometimes gives questions, or the opportunity 

for students to ask some questions, and asks the students to do an assignment. 

Formative evaluation and summative evaluation can not be completely separated. To 

understand the students‘ learning and their progress, teachers need to use different ways of 

assessing their ability in learning English. Therefore, we should put summative assessment 

and formative assessment to combine together in order to guide teaching and get more 

comprehensive and reasonable assessment of student learning. In addition, the assessment 

that the teacher applies may motivate the students to enhance their learning. 
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